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ABSTRACT

In Nepal, the history of entrepreneurship education is emerging and only few
higher educational institutions, such as King’s College, Kathmandu University
School of Management, Presidential Business School, DAV Business School and
Apex College are offering entrepreneurship related courses. Entrepreneurship
education is emerging as a subject matter, and institutions are establishing
entrepreneurship curriculum and incubation centers to support future
entrepreneurs. Research is needed to further explore this subject in terms of its
theory and practice in Nepal educational institutes. The purpose of this study is
to explore the relationship between entrepreneurship education and
entrepreneurial intention considering the theory derived from the planned
behavior model (Ajzen, 1991). A stratified random sampling technique was used
to select respondents and a standard Likert item questionnaire was distributed
amongst 280 business management students who were in their final year at
selected colleges. The colleges selected were those who offered entrepreneurship
related courses. A total of 181 responses were recorded and used for the analysis.
Descriptive analysis, Cronbach’s alpha reliability analysis, a multiple linear
regression, an ordinary least square test, a correlation matrix, an independent
sample T-test and the ANOVA test were implemented in SPSS 20 to determine the
relationship between entrepreneurship education and entrepreneurial intention.
After analyzing the responses, it was found that entrepreneurship education had
a positive but insignificant relationship with entrepreneurial intention. In specific,
entrepreneurship education improves the attitude of behavior towards
entrepreneurial intention and the perceived behavioral control of students but
was found to have insignificant impact on the subjective norm.

Keywords: Entrepreneurship education, theory of planned behavior, attitude, perceived behavior control,
subjective norm, entrepreneurial intention
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Introduction

Entrepreneurs solve problems within the
market by creating new sustainable business
entities. Entrepreneurship is about exploring
opportunity, seizing it, and helping entrepreneurs
to generate new business opportunities.
Integration of entrepreneurship education is an
opportunity for universities and colleges to
motivate their students to create new ventures
which could offer a common value among the
individual entrepreneurs and the wider community
of Nepal. To a certain extent, entrepreneurship
education aids in the unemployment rates of new
graduates through helping them to establish new
ventures instead of relying on outside sources for
employment opportunities. . This type of education
promotes an entrepreneurial spirit and culture
among potential entrepreneurs and motivates the
desire to pursue this career path in the future (Rae,
2010; Dutta, Li, & Merenda, 2011; Dogan, 2015).

The term, entrepreneurship education, in this
study will refer to dynamic processes which
positively influence student behavior, norms, and
attitudes toward entrepreneurial intention by
creating a  supportive environment and
disseminating information about entrepreneurial
traits and behaviors through different academic
courses. These courses include but are not limited
to innovation management, entrepreneurship and
new venture creation, business design,
entrepreneurial marketing, and strategic thinking.
According to Dogan (2015), this type of education
promotes the,

“feeling of independence and self-
confidence to individuals, enables the
recognition of alternative career options,

broadens the individuals’ horizons by enabling

them to better perceive the opportunities and

provides the knowledge that individuals will
use in developing new business opportunities”

(p.92)

In Nepal, a developing country, government
and private organizations are encouraging
entrepreneurial activities through education to
promote the value of entrepreneurship (Karki,

2014). Awareness of the need for entrepreneurship
education in Nepal is growing, but a limited amount

of research has been conducted in how these
courses impact the entrepreneurial field. Thus,
entrepreneurship education needs to be explored
in terms of theory and practice in Nepal. In Nepal,
the history of entrepreneurship education is
emerging and only a few higher education
institutions such as King’s College, Kathmandu
University School of Management, Nepal School of
Entrepreneurship, Apex College and DAV Business
School are offering entrepreneurship courses
currently. The subject matter is gaining popularity
amongst management students; however, there is
a lack of relevant and contextual literature which
explores the effect of entrepreneurship education
on entrepreneurial intentions. According to the
International Labor Organization (2016), the
unemployment rate among higher education
graduates in Nepal is 26.1% and is expected to
grow even higher in the coming years as there
continues to be a mismatch of skills among
graduates and employers. Most higher education
graduates in Nepal either opt for a job or choose to
stay unemployed while they are searching for a job
that fits. Only a few graduates choose to enter into
self-employment via entrepreneurial venture.

The success or failure of an entrepreneurial
venture relies upon not only prior education, but
the personal traits of the potential entrepreneur.
Timmons (1994) explains that the characteristics of
successful entrepreneurs include commitment and
determination, creativity, adaptability, risk-taking,
leadership quality and opportunity seizing (as cited
in Rahman & Singh, 2013). Rahman and Singh
(2013) prove that innovation, a futuristic mindset,
risk-taking ability, adaptability and commitment
motivate entrepreneurs to create new ventures.
Additionally, entrepreneurs are generally those
who look for opportunities, are goal oriented,
display creativity, confidence, trustworthiness and
ambition, and have an internal locus of control
(Nandram & Samsom, 2007). This study will explore
whether these traits can be developed through
education and if education can help to develop
entrepreneurship intention within a student.

This study is following the entrepreneurial
intention model of Ajzen’s (1991) theory of
planned behavior model which explains that
attitude towards entrepreneurial behavior,
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perceived social norms and perceived behavior
control influence entrepreneurial intention. In this
study, entrepreneurial intention is defined as an
individual’s personal orientation like desire,
attitude, and how orientation influences a
student’s decision to become self-employed.

Literature Review

A significant amount of research has been
conducted to explain the effect of
entrepreneurship education on entrepreneurial
intention among a student. This literature review
section explains the concepts of entrepreneurial
intentions as response variables. A detailed
discussion about entrepreneurship education and
its relationship with the theory of planned behavior
model and entrepreneurial intentions will be
elaborated upon. A study of scholarly articles in the
literature review section introduces
entrepreneurial intention, concepts and different
entrepreneurial theory which has been considered
to explain entrepreneurial intention. In
consecutive sections, concepts of
entrepreneurship educations were defined and
elaborated its relationship with the attitude
towards the action, social norms and perceived
behavioral control. A research paper which
explains the effects of entrepreneurship education
in entrepreneurial intention has been reviewed
and considered to explain research scope.

Entrepreneurial intention can be described as
an individual desire to establish and run one’s own
startup company (Krueger, Reilly, & Carsrud, 2000).
In the education process, entrepreneurial
attitudes, behaviors and perception towards
viability and success of innovative ideas have an
impact on students’ intentions to become
entrepreneurs. The entrepreneurial event model
(EEM), curated by Shapero and Sokol (1982),
demonstrates how entrepreneurial intent is an
individual mindset used to establish a new venture,
attain viability and prosper in the market (as cited
in Carsrud, Krueger, & Reilly, 2000). An
entreprenurial intent is derived from individual
beliefs and norms. The theory of planned behavior
(TPB), offered by Ajzen (1991), theorizes that
intention is defined by an entrepreneur’s attitude,
subjective norms, and controllable behavior. Lastly,
the entrepreneurial potential model (EPM),
proposed by Brazeal and Krueger (1994), explains
how entrepreneurial intention refers to the

perceptions, desirability and the feasibility of a new
idea or new venture. Convenience, need for
achievement, the viability of an idea, and attitude
are the key intents of entrepreneurship among
university students (Velasquez, Arias, Hernandez,
Diez-Echavarria, Marin, & Perez, 2018).

Souitaris, Zerbinati, and Al-Laham (2007)
explained that entrepreneurship education
positively influences individuals’ attitudes towards
behavior, subjective norms, and perceived
behavioral control and entrepreneurial intentions.
The European Commission analyzed the
significance of entrepreneurship programs in
higher education institutions through the use of a
study and control group (European Commission,
2012). In this research, a total of 851
entrepreneurship alumni, 1,482 control group
alumniand 288 JADE alumni of 43 higher education
institutions participated by completing an online
guestionnaire. The results showed that
entrepreneurship education is vital to the
development of entrepreneurial skills and attitudes
as well as improved intention towards
entrepreneurship and individual employability
(European Commission, 2012). Specifically,
Balaban and Ozdemir (2008) believe that
entrepreneurship education plays a vital role in
creating self-awareness within an individual
regarding entrepreneurship characteristics. It was
also found to positively impact an individual’s
determination and perseverance, help them to
deal with challenges and motivate individuals to
start their own businesses (lzedonmi & Okafor,
2010; Kuttim, Kallaste, Venesaar, & Kiis, 2014;
Kalyoncuoglu, Aydintan, & Goksel, 2017).

Overall, research supports the fact that
entrepreneurship education plays a positive role in
the development of entrepreneurship intention
(Maresch, Harms, Kailer, & Wimmer-Wurm, 2016;
Dohse & Walter, 2010; Alain & Gailly, 2004;
McStay, 2008; Gelard & Saleh, 2011). However,
Goksel and Aydintan’s (2011) sampled 175
business administration students in Turkey and
concluded that education does not have a
significant  relationship with entrepreneurial
intentions. Abdullahi, Zainol, Daud, and Yazid,
(2017) implemented a random sampling method
among final year university students and analyzed
data using the structural equation modeling
approach, which found that entrepreneurship
education has a negative relationship with
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entrepreneurial intentions.  Specifically, this
explained that entrepreneurship education also
shows the physical and mental pain resulted from
limited resources, lack of supportive environment,
environmental changes and failure in early career
etc. and struggle required to be an entrepreneur
and highlighted the risk associated with
entrepreneurship (Abdullahi, Zainol, Daud, and
Yazid, 2017; Abdullahi et.al, 2017). Thus, students
might opt to pursue a salaried job that is
determined to have a lower risk. Additional
research done by Efrata, Hadiwidjojo, Solimun, &
Aisjah (2016) among 209 Management and
Business Students in Indonesia Universities;
Oosterbeek, Van Praag, and ljsselstein (2008)

research  confirmed that entrepreneurship
education has a negative relationship with
entrepreneurial intention. Tsordia and

Papadimitriou (2015) research showed that final
year studenta who completed business courses
expressed lower entrepreneurial intention than
that of first-year students.

According to the theory of planned behavior, in
general, individual attitudes towards behavior,
subjective norms, and perceived behavioral control
influence an individual's behavioral intentions
(Ajzen,1991). It is an individual’s beliefs and
attitude which inform their mindset to desire self-
employment. There has been a confirmed positive
relationship between attitude towards behavior
and entrepreneurial intention and it has a strong
influence on developing positive intention (Dohse
& Walter, 2010; Frazier & Niehm, 2006; Keong,
2008; Tsordia & Papadimitriou, 2015).

Subjective norm refers to individual views
about social pressure which influence individuals to
behave in a certain way. Linan and Chen (2006)
show the influence of family, friends and other
important people have a great impact on the
formation of intention. However, subjective norm
is not the strongest influencer in developing
positive entrepreneurial intention (Krueger, Reilly,
& Carsrud, 2000; Tsordia & Papadimitriou 2015;
Kalyoncuoglu, Aydintan, & Goksel 2017; Linan &
Chen 2009; Mohammed, Fethi, & Djaoued 2017).
While a majority of the literature found supports
this conclusion, Yordanova and Tarrazon’s (2010)
research shows the subjective norm has a
significant role in defining intention.

Perceived behavioral control refers to an
individual’s self-esteem and confidence to perform

desired work. Ajzen (1991) analyzed an
entrepreneur’s past experience to evaluate
whether a task could be performed or not. Dohse
and Walter (2010); Frazier and Niehm (2006);
Keong (2008); Krueger, Reilly, and Carsrud (2000);
Tsordia and Papadimitriou (2015), Kristiansen and
Indarti (2004) explain that there is a positive and
significant  relationship  between  perceived
behavioral control and entrepreneurial intention.

A different research on the area of
entrepreneurship education resulted different
impact on the student’s behavior, attitude,

subjective norms and finally in entrepreneurial
intentions. While entrepreneurship studies have
gained popularity and considered as an important
factor to develop positive entrepreneurial
intention among students, there is no empirical
evidence among management students of
Kathmandu, Nepal. A lot of research was done to
explain the direct relationship between
entrepreneurship education, theory of planned
behavior with entrepreneurial intention. A
literature does not explain how entrepreneurship
education impact on the theory of planned
behavior and its effect on entrepreneurial
intention. This research explains the effect on
entrepreneurship education on the attitude
towards the action, social norms and perceived
behavioral control and its effects on
entrepreneurial intention. Entrepreneurial
intention is situational factor. Thus, a research
should be explored in the context to conclude its
relationship.

Objectives of the Study

The objective of this study is to analyze the
relationship between entrepreneurship education
and entrepreneurial intentions among
management students of selected colleges located
in Kathmandu, Nepal. This study will explore how
entrepreneurship  education  impacts the
development of entrepreneurial attitude, how it
effects the subjective norm and how it impacts the
behavior towards pursuing entrepreneurship as a
career.

Conceptual Framework and Hypotheses

This research will follow the theory of planned
behavior framework proposed by Ajzen (1991).
Attitude toward behavior, subjective norms, and
perceived behavioral control are the building
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blocks of behavioral intention. Ajzen’s (1991)
theory of planned behavior is a strong predictor of
entrepreneurial intention, and a lot of research has
been conducted to measure its effects in impacting
entrepreneurial intention among college students
in a western context. However, research is still
needed to determine this connection within an
eastern context, specifically in Nepal. Therefore,
this research will analyze how, following the theory
of planned behavior, entrepreneurship education
affects entrepreneurial intention within the
context of Kathmandu, Nepal.

This research will use the theory of planned
behavior as a basis for determining entrepreneurial
education’s effect on entrepreneurial intention
due to the determination that the theory of
planned behavior can be applied to predict
entrepreneurial intention in different cultural
contexts (Davids, 2017). Further, this research
adheres to Ajzen’s (1991) finding that the attitudes
toward behavior, subjective norms, and perceived
behavioral control can predict intention to describe
different kinds of behavior with high accuracy.
Based on this, the motivational level of people
engaging in certain behavior for development and
growth of entrepreneurial intentions can be
ascertained. A positive feeling towards own
intention encourages engagement in that
behavior. Thus, in this study three factors of theory
of planned behavior has been considered.

Figure 1 is the intention model derived for this
research and shows the relationship between
entrepreneurship education, theory of planned
behavior and entrepreneurial intention. The
intention model will be used to explain students'
intentions to choose their career as an
entrepreneur. The effect of entrepreneurship
education on the theory of planned behavior and
entrepreneurial intention and effect of the theory
of planned behavior of entrepreneurial intention
were considered.

The intention model will be used to the explain
relationship between entrepreneurship education,
theory of planned behavior and entrepreneurial

were selected to conduct the research. A total of 8
education institutions replied to our inquiry of
being involved in the study. These 8 educational
institutions agreed to share our questionnaire with
their final year management students. A total of
181 responses were received from final year

intention. Subjective norms represent external
environment influence on other to pursue an
entrepreneurial career. This research measure
influence and impact of friends, family person on
student’s decision. In this research perceived
behavior control explain students believe to
perform entrepreneurial activities. It analyzes
student reflection of the past experience impact on
his/her behavior in the future. An individual will
evaluate whether an activity/task is simple, or
complex, based on available resources and skills. A
reaction of students of an entrepreneurship
education influence on development of intentions.

Based upon the information determined by the
literature review, the following hypotheses have
been formulated.

e H1: There is a statistically significant
relationship between entrepreneurship
education and entrepreneurial intention
among students in Kathmandu, Nepal.

e H2: There is a statistically significant
relationship between attitude to behavior,
perceived behavioral control subjective norms
and entrepreneurial intention in Kathmandu,

Nepal.
e H3: There is a statistically significant
relationship between entrepreneurship

education and attitude to behavior, perceived
behavioral control and subjective norms in
Kathmandu, Nepal.

Attitude Toward the Behavior

Perceived Behavioral Control

Entrepreneurial
Intention

Subjective Norm

Entrepreneurship Education

Research Methodology
Populations and Sample Size. Final year
students who were currently enrolled in
management education at King’s College,
Figure 1. Entrepreneur intention model

students of the aforementioned higher education
institutions.

Table 1 summarizes the demographical profile
of the respondents. A total 181 respondent
responses were used for this research. Out of 181
respondents, 89 (49.2%) were female and 92
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(50.8%) were male. 82 (45.3%) were from graduate
(MBA) programs and 99 (54.7%) were from
undergraduate (BBA) programs. 60 (33.1%) were
aged below 25 and 121 (66.9%) were aged above
25. 91 (50.3%) students were running family
businesses and 90 (49.7%) students were not
associated with any family business.

Research instrument. A standard questionnaire
was used to measure attitude of the sample group
of students toward behavior, social norms,
perceived behavior control, and entrepreneurial
intention. Items were adopted from Linan (2009).
To measure student perception towards
entrepreneurship education, a seven-point three-
item Likert scale, developed by Utami (2017), was
used.

Frequency | Percent Cumulative
Percent
Gender
Male 89 49.2 492
Female 92 50.8 100.0
Total 181 100.0
Age
Below 20 yrs. 60 33.1 33.1
20-25 yrs. 59 326 65.7
25-30 yrs. 58 320 97.8
30-35 yrs. 2 1.1 98.9
35 yrs. above 2 1.1 100.0
Total 181 100.0
Enrolled Program
Graduate 82 453 45.3
Undergraduate 99 54.7 100.0
Total 181 100.0
Family Background
Business Family 91 50.3 50.3
Non- Business Family 920 49.7 100.0
Total 181 100.0

Table 1. Demographics profile of 181 respondents

Data analysis. This research used SPSS 20.0
software to perform the analysis of the data
collected. Cronbach’s alpha was tested in each
dimension. Descriptive statistics, linear regression,
Independent T- test and a correlation analysis were
used to test the stated derived hypotheses.

Scale of Measurement

Reliability test. Table 2 shows the reliability
statistics, or Cronbach’s values, for the variables
used throughout this research. The reliability of the

independent and dependent variables was greater
for reach item than the threshold value of 0.7.
Thus, this confirms internal consistency.

Test of Ordinary Leas Square (OLS) Assumption

Normality test. The linearity of the data set was
examined by plotting ZRESID and ZPRED as shown
in Figure 2. The graph shows that there are not any
identifiable nonlinear relationships with the
dependent variable, or entrepreneurial intention.
The Kolmogorov-Smirnov test (p=0.200) and
Shapiro-Wilk test (p= 0.573), as it is greater than
0.05 in value, confirm that the data was normally
distributed. As cited in Asghar and Zahediasl
(2012), normality assumptions for a sample size
greater than 30 are always valid, and anything
greater than this will not cause any major problems
in the analysis. The sampling distribution for a large
sample size is always normally distributed.

Construct Cronbach’s Alpha | Number of Items
Entrepreneurship Education 765 3
Attitude Toward The Behavior | .799 5
Subjective Norm 73 4
Perceived Behavioral Control .886 6
Entrepreneurial Intention 912 8

Table 2. Reliability analysis

Multicollinearity test. To test the presence of
multicollinearity issues in the regression, the model
variance inflation factor (VIF) was performed. The
VIF value lies between 1.092 to 1.345, which
indicates that there is not a multicollinearity
problem (Sekaran & Bougie, 2010).

Heteroscedasticity test. The heteroscedasticity
test was examined through a graphical plot of
standardized  predicted values (ZPRED)and
standardized residuals (ZRESID) in the SPSS. This
test examines an important assumption of the
linear regression model, the residuals are
homogeneously distributed. The nature of graph
determine whether there is heteroscedasticity or
not. This test did not show a heteroscedasticity
problem in the datasheet, which is proven in Figure
2.
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MNormal P-P Plot of Regression Standardized Residual

Dependent Variable: El

Expected Cum Prob

Observed Cum Prob

Figure 2. Regression standardized residual plot.

Autocorrelation test. The Durbin Watson test
was being performed to check the autocorrelation
in residuals from a regression analysis. With
reference to the standard Durbin Watson table, a
value of dl =1.633 and du = 1.715 (for nearest value
n=200 and k=4), and a calculated p-value (p=1.987)
lies between 1.715(du) and 2.285 (4-du). The
conclusion drawn from this test was that there was
no autocorrelation in the given data.

Multiple Linear Regression Analysis

The multiple linear regression model summary,
as seen in Table 3, shows the 56.8% of variation
found in the dependent variable is explained by an
attitude toward behavior, subjective norm,
perceived behavioral control, and
entrepreneurship  education. A relationship
between entrepreneurial intention and the
predictor was found to be statistically significant
(F=57.847, P= 0.000<0.05).

Table 4.1 shows the equation used to describe
the relationship between attitudes toward
behavior, subjective norms, perceived behavioral
control, and entrepreneurship education with
entrepreneurial intention. Standardized beta
coefficients measured an effect in the dependent

variable for one unit of change in the independent
variable while holding other independent variables
constant.

Based on the regression analysis coefficient
results listed in Table 4.1, the relationship among
dependent and independent variables can be
explained through the following formula:

El = (1.535) +.003 EE + .909 ATB + (.037) SN + .355 PBC
Where,
El = Entrepreneurial Intention
EE = Entrepreneurship Education
ATB = Attitude toward the Behavior
SN = Subjective Norms
PBC = Perceived Behavioral Control

Thus, it has been determined that there is a
positive relationship between entrepreneurial
intention and entrepreneurial education, attitude
towards behavior and perceived behavior control.
There was an identified negative relationship with
the subjective norm.

While holding other independent variables in
the model constant, if there was a one-unit
increase in attitude towards behavior, there would
be a subsequent increase of 0.909 units in
entrepreneurial intention. This shows El is strongly
dependent upon individual beliefs regarding the
outcome of behavior. It indicates that when
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students feel that their behavior will lead to the
creation of a new startup, they will be more
motivated to work on that project. The more they
believe in their own ideas and are able to forecast

a future where they could potentially start their
own startup, they will display higher levels of
entrepreneurial intention.

Model R R Square

Std. Error of the

Adjusted R Square Estimate

1 547 .568

wn

58 .86263

Table 3. Multiple regression model summary.
Note. The predictors variables used in the regression model were attitudes toward behavior, subjective norms,
perceived behavioral control, entrepreneurship education and dependent variables to determine entrepreneurial

Intention.
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta T Sig.

1 (Constant) -1.535 .566 -2.713 .007
EE 003 077 002 042 966
ATB 909 084 623  10.834 .000
SN -.037 .068 -.027 -.538 591
PBC A55 .060 306 5915 .000

a. Dependent Varable: EI

Table 4.1. Regression coefficient

Similarly, if there was one-unit increase in PBC,
El would subsequently increase by 0.355. This
means that students who show higher perceived
behavior control exhibit higher levels of
entrepreneurship intention. Self-assessment and

self-belief when performing entrepreneurial
activities improves intention to start a new
venture.

The relationship between perception towards
entrepreneurship education and their
entrepreneurial intention is minutely positive. If
there is a one-unit increase in EE, there is only a
subsequent increase of 0.003 in El. This shows that
EE is not a strong predictor of El directly.
Entrepreneurship education provides theoretical
as well as practical knowledge to students. It
influences students’ career decisions regarding if
they will eventually become entrepreneurs.

However, EE also explains the hard work, sacrifice,
pain and strong dedication needed to become a
successful entrepreneur in the future, which might
generate negative thoughts amongst students
regarding running their own ventures. Thus, the
results show a weak relationship between EE and
El.

For every unit of increase in the subjective
norm, El decreases by 0.037 units as the other
factors remain constant. The social pressure has a
negative impact on El. Entrepreneurial intention is
more dependent on an individual’s own experience
and is highly influenced by the availability of a
support system in the individual’s ecosystem.
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for the 21.8% variation in attitude toward the
behaviors. When a student is familiar with an
entrepreneurial ecosystem and connects with the
entrepreneurial network system, they become

subjective norm individually. The
coefficients are represented in Figure 3.
Entrepreneurship education has a significant
impact on the development of a positive attitude
toward entrepreneurial behavior, and it accounted

regression

Attitude
Toward the
Behavior

N -
Perceived

Behavioral
Control

440* .909*

Entrepreneurship

Entrepreneurial
Intention

Education

Subjective

Norm

* Significant regression coefficients, p < 0.05

Figure 3. Model summary.

more confident in their ideas and are more willing
to try and become an entrepreneur. EE has a
significant positive impact on perceived behavior
control as can be seen by the 2.8% variation. When
viewed through the regression model,
entrepreneurship education contributes only 2.8%
to make changes in perceived behavior control of
an entrepreneur. It was found that EE has an
insignificant and weak relationship with SN as can
be seen by the 1.1% variation. It can be concluded
that EE has a high impact on El, thus indirectly
influencing the attitude of potential entrepreneurs.
Functional Form Specification Test

Ramsey’s RESET (regression specification
error test) test was performed to determine the
presence of nonlinear relationship in the
regression model (Ramsey 1969). To test the
nonlinear relationship, two new variables, the
square and cube of the predicated El value, were

created. The test was run considering the square
and cube of the predicated El, EE, ATB, PBC, SN as
explanatory variables and El as the dependent
variable. The coefficients of higher predicated
Value are significant concluding a linear
relationship between the dependent and
independent variables.
Correlation Analysis

According to the correlation matrix, as seen in
Table 5, a correlation coefficient between
entrepreneurial intention and attitude toward a
behavior is 0.694, significant at the level of 0.01
(p=0.000). This indicates a high positive
relationship among El and ATB. The correlation
coefficient between entrepreneurial intention and
entrepreneurship education is 0.341, significant at
0.01 level (p=0.000), which indicates a weak
positive relationship between El and EE. The
correlation coefficient between entrepreneurial
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intention and subjective norm is .140, insignificant
at the level of 0.01 (p=0.06). It shows a very weak
positive relationship and is not statistically
significant. The correlation coefficient between

entrepreneurial intention and perceived
behavioral control is 0.454, significant at the level
of 0.05 (p=0.00), which indicates a moderate

relationship between PBC and El.

Correlations
EE ATB SN PBC EI
EE Pearson Correlation 1 467" 107 167" 341"
Sig. (2-tailed) .000 152 .025 .000
N 181 181 181 181
ATB | Pearson Correlation 1 176" 245" 694"
Sig. (2-tailed) 018 001 .000
N 181 181 181
SN Pearson Correlation 1 .188" .140
Sig. (2-tailed) 011 1060
N 181 181
PBC | Pearson Correlation 1 454"
Sig. (2-tailed) .000
N 181
EI Pearson Correlation 1
Sig. (2-tailed)
N
Table 5. Correlation matrix
Relationship between Demographic Variables and Implications

Entrepreneurial Intention

This research further analyzed the relationship
between the demographic variables of gender, age,
program, and family  background  with
entrepreneurial intention. According to T-
statistics, it has been shown that there is no

significant relationship between gender and
program with a student’s entrepreneurial
intention. However, there was significant

relationship determined among family background
and entrepreneurial intention. The mean value
shows that students who were a part of a family
business showed more entrepreneurial intention
than those who did not have a family business in
their background. These results can be seen in
Table 6 below.

The ANOVA test results, represented in Table
7, showed that there is no statistically significant
relationship between the age of students and their
entrepreneurial intentions. It signifies that
development of entrepreneurial intention is not
dependent upon the age of students.

Entrepreneurship education offered in the
higher education institution has a positive impact
on developing entrepreneurial intention, but not in
greater intensity as it should be. Also,
entrepreneurship education offered in higher
education might not change the behavior of
students so quickly. It required time to change
attitude and behavior. Thus, to develop the
entrepreneurial  intention among  student
government and educational institution should
collaborate. As entrepreneurship education was
determined to have a significant impact on
entrepreneurship intention, the government and
policy makers in Nepal should work together to
begin introducing the concepts of
entrepreneurship education and training starting
at the secondary educational level. They should
work with existing schools to create a conducive
environment for entrepreneurship. By integrating
entrepreneurship in the curriculum at an early age,
student’s perceived behavior could be changed
positively towards higher entrepreneurship
intention.
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Higher education institutions should introduce
entrepreneurship specialization courses in their
curriculums. This addition will not only increase
awareness about entrepreneurship, but it will also
motivate students to start a new venture. An

education, such as through the inclusion of a
business incubation center, could curate seed
funding for students. This could, in turn, instill a
sense of belief amongst students that embarking
on a new venture is possible. Workshops,

entrepreneurship environment in higher
Std. Error | t-value | Sig. (p)
Gender N Mean Mean (2-tailed)
Male 89 5.2275 12718
Female 92 4.9375 14361 | 1.508 | .133
Program
Entrepreneurial Undergraduate 82 4.9832 14854
Intention Graduate 99 5.1604 12647 | -914 | 362
Family Background
Business Family 91 5.3255 .11880
N‘;;i‘i‘ls;“ess 90 4.8319 1azas | 70| OO0

Table 6. T-test Result: Gender, program and family background with entrepreneurial intention

Age N Mean Std. Error F- value Sig. (p)
Below 20 Yrs. 60 5.0833 17255
. 20-25 yrs. 59 4.8305 .17690
Entreprenctu‘lal o 1.657 178
Titention 25-30 yrs. 58 5.2780 15477
30-35 yrs. 4 5.8438 51633
Total 181 5.0801 .09646

Table 7. One-way ANOVA analysis: Age and entrepreneurial intention

conferences, networking sessions, idea pitching,
and boot camp programs should be initiated by
higher education institutions to develop an
environment conducive to encouraging
entrepreneurship practices.

Limitations and Areas of Further Research

This data has been collected from select
management colleges located in the Kathmandu,
Nepal, and thus, we cannot generalize the results
for other institutions or locations. The limited
sample number was due to the scope of the target
audience, which was final semester students of
undergraduate and graduate management
programs located in Kathmandu, Nepal.

This research indicated a positive relationship
between entrepreneurship  education and
intention among students without considering a
control group. Thus, further research can be done
to analyze entrepreneurial intention with the

integration of a control group and treatment
group. It can be done by comparing
entrepreneurial intention levels among graduate
students who are already enrolled within
entrepreneurship courses and those who have yet
to start an entrepreneurship program. This
research did not consider the intensity of
entrepreneurship education, such as the number
of entrepreneurship related courses taken, length
of courses, student participation in
entrepreneurship related workshops, etc. Thus,
further research is needed to explore what impact
intensity of entrepreneurship education has on
entrepreneurial intention.

Second, the current study revealed that
entrepreneurship education has more of an impact
on developing positive student attitudes toward
behavior than its direct effect on entrepreneurial
intention. Thus, further research needs to be
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conducted regarding entrepreneurial attitude as a
mediating variable.

Third, this current study was conducted
without consideration of teaching methods. Thus,
in future research, it will be interesting to analyze
how teaching methods implemented to facilitate
entrepreneurship education impacts student
entrepreneurial intention.

Future research is recommended to study
entrepreneurship intention amongst students
using a larger sample size.

Conclusion

This study has analyzed the relationship
between attitude and behavior, perceived
behavioral control and subjective norm, as well as
entrepreneurship education and entrepreneurial
intention among management students of the
selected colleges in Kathmandu, Nepal.

The following conclusions can be drawn from
the analysis:

o Attitude toward the behavior has a positive
and significant relationship with
entrepreneurial intention.

e Perceived behavior control has a positive
and significant relationship with
entrepreneurial intention.

e Subjective norm has a negative but
insignificant relationship with entrepreneurial
intention.

e Entrepreneurship education has a positive
but insignificant relationship with
entrepreneurial intention.

e Entrepreneurship education has a positive
and significant impact on attitude to behavior
and perceived behavioral control.

e Entrepreneurship education has a positive
but insignificant impact on a subjective norm.
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